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Introduction to the Portfolio
Background and Interests
With the completion of this semester, I have completed three years on tenure track at the
University of Nebraska, Lincoln. Prior to this, I taught for three years at Kansas State University
and also taught while doing my PhD at the University of Nevada Las Vegas. Prior to academia I
have over 10 years of experience in the hospitality industry, with over eight of those years in
management or director roles. To teach event management, I feel this experience is extremely
important in order to prepare students to enter this field. Event management is a lot of hands on
training and applied theory. I feel these are things that are important to discuss as it heavily
impacts my teaching style.
Portfolio Purpose
The objectives of this portfolio is to conduct a systematic analysis of my teaching and
assessment in my target course: Advanced Event Operations (HRTM 489). I really wanted to use
this portfolio process as a way to document and analyze how I approach this capstone-style
courses and capture a complete representation of my teaching. The end result is a thorough and
accurate representation of my pedagogy and will also be submitted as one of the things in my
tenure packet. I am quite passionate about teaching and try to incorporate novel things in my
classes each semester. This does not always translate fully into teaching evaluation scores. It is
my hope that this portfolio can more accurately capture the whole transformational experience
that my students are living in my course beyond the Likert scale. The purposeful documentation
of this portfolio has led to the identification of additional assessment measures I can implement
into future courses.
Portfolio Goals
The following goals are what I hope to accomplish within the FIRST program and the portfolio:
• Improve student engagement with the material and planning process within the
confinements of this capstone-style setting
• Ascertain and capture student learning beyond formalized assignments
• Secure time to review and repeat key concepts and key knowledge throughout
semester to allow students to retain key knowledge
• Integrate new approaches while maintaining “department traditions” and keeping
requirements consistent within department
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Personal Teaching Philosophy
I believe in failure. Let me explain.
When was the last time something happened in business exactly as it was written in a
textbook? Practically never! I believe in setting up the classroom to transverse different scenarios
and show students how they can apply foundations and principles. I believe that students learn
best when they construct their own knowledge through experiential and applied learning,
exploration, reflection, and discussion. I believe the classroom is a place to try new ideas, fail,
adapt, and adopt. I believe in establishing a structure where it is okay for students to fail, because
I believe they will learn more through structured failure, reflection, and application than through
getting it perfect the first time. I believe in setting high standards for students based on their
personal goals and holding them accountable to these standards. I believe in constant feedback
and two-way communication. I believe that optimism and empowerment are powerful.
I believe in the Internet. Yes, even Wikipedia.
Let’s face it – the Internet is not going away. Anyone can use Google, but do students
know what questions to ask, what to do with the results, or how the independent topics are
related to each other? People have constant access to information. Although I do not allow
students to use Wikipedia for formal papers, I am not disillusioned into thinking that students do
not reference Wikipedia most often. I believe in showing students how to question information
on the Internet, how to think critically, and how to apply the knowledge they learn. I believe in
supporting students’ passion for learning, whether it is from a class, book, or the Internet. The
desire to learn is the important aspect that deserves support. I believe the strength in formal
education is showing students how to come up with the proper questions and what to do with the
information that is so readily available. I believe in showing students how to think.
I believe a teacher is always a student and students can make the best teachers.
I believe that if teachers do not love lifelong learning, they will become complacent,
outdated, and irrelevant. I believe in passion and being open to new ideas. I believe that all
students love learning if the information is made relevant, high expectations are set, and active
learning is encouraged. I believe in using routines and procedures to help students be
comfortable and confident with sharing information in class. I believe that every person has a
personal or work story that can impact others in a classroom setting. I believe students can learn
more from each other if given an environment that balances structure with interactive learning. I
believe that a student has a classroom full of teachers, not a teacher with a classroom full of
students.
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Course Design
Course Description
The course chosen for this program was HRTM 489: Advanced Event Operations. This
course would be classified more as a lab or practicum than a traditional lecture course. The
output of the class are real-life events that are planned and executed by the students. This
includes one event within the university community and one that is for the community at-large.
This course is an elective in the Hospitality, Restaurant, and Tourism Management
program and is open to all university students as long as they have successfully completed the
required pre-requisite of HRTM 289 (Introduction to the Event Industry) and are of junior or
senior standing. The course is an application of the event planning principles learned in HRTM
289 and students design, plan, manage, execute, and analyze the two events for the semester.
After the event, the students had to complete all post-event paperwork and financials plus
complete a sponsor ROI document to give to sponsors.
Due to the unique structure of the course, students must have a certain level of
commitment and understand the expectations of the class clearly. Therefore, all students have to
talk with their advisor or me to obtain a code to enroll in the course. Since this is an elective
course, students mainly participate because of their interest in event planning. This class met on
Mondays and Wednesdays with the group leaders meeting me outside of class for additional
executive meetings on Tuesdays and Thursdays.
The official university course description for HRTM 489 states: “Manage and operate
events, apply design, marketing, and promotion tactics; identify and secure sponsors; market to
attendees, exhibitors, and other stakeholders.”
Course Goals
This course is intended to provide students with the opportunity for a synthesis of ideas
and evaluation in an environment that will enhance their growth and expansion. The goals of the
course are both at a soft-skill level and knowledge level. Knowledge-wise, the goals of this
course are to build on and apply what students have learned in the Introduction to the Events
Industry course to a real-life event. At the end of the course the students should: Understand the
principles behind planning and executing a major event, utilize effective time management skills,
team work, and problem-solving skills, and plan, execute, and analyze a live event with a public
audience. In terms of soft-skills, students should learn the importance of flexibility, adaptability,
remaining calm, and positive thinking. Communication should increase considerably along with
the knowledge that no successful event can be handled alone. This is critical for their success in
this industry.
The goals of the course include both soft-skills and knowledge building. Knowledgewise, the goals of this course are to build on and apply what students have learned in the
Introduction to the Event Industry course to real-life events. In terms of soft-skills, students are
expected to learn the importance of goal setting, flexibility, adaptability, remaining calm, and
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positive thinking. Communication skills should increase considerably along with the knowledge
that no successful event can be handled alone. This is critical to learn if they are to be successful
in the event management industry. Students in this course design, plan, solicit sponsorships,
execute, and debrief events within the community. Depending on the semester, this could include
fundraisers, conferences, special events, or social events. Although the type of event shifts from
semester to semester, the core competencies do not.
The point of this class is to allow students to make real-life decisions, fail at points, and
help them learn from their mistakes. My role is as a facilitator and to provide guidance.
Sometimes this can cause students to feel confused since there is no set plan on what to do each
and every day such as quizzes and exams like other classes. The importance of communicating
effectively in all directions – top down, bottom up, and horizontally – become key themes and
are most often cited as one of the most important lessons learned. The official course objectives
in the syllabus are stated as follows:
Upon successful completion of this class and within a framework of creativity, teamwork,
and client-centered focus, students will be able to:
1. Create an event proposal to meet the needs & vision of the client.
2. Develop and implement an event timeline & production schedule.
3. Compose written communications for team members and clients.
4. Estimate income and expenses for an event; create a budget; and present the information
in a spreadsheet.
5. Assess potential legal, ethical, and risk management issues and develop contingency
plans for addressing those issues.
6. Conduct an event design canvas and feasibility study of the event during the research
phase.
7. Develop, implement, and evaluate an event-marketing plan.
8. Exhibit a sense of personal responsibility and commitment to the overall success of the
event by acting as a fully contributing team member.
9. Measure the effectiveness of the collaborative working environment by using a peer
evaluation instrument.
10. Measure the success of the event by creating and deploying an evaluation instrument.
Course Placement within the Broader Curriculum
The HRTM program is located within the Department of Nutrition and Health Sciences
(NHS). This course is considered an elective course within NHS and does not fit into the
curricula in other departments. However, many students that add the HRTM minor do so as they
wish to take the Introduction to the Event Industry (HRTM 289) and Advanced Event Operations
(HRTM 489) courses. As a capstone-style course, this course builds on what students have
learned in their previous courses and required internships. Since this course is not required as a
core course for all HRTM majors, the competencies in this course are not part of the core. The
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competencies and goals in this course are in line with the Meeting and Business Event
Competency Standards (MBECS) as outlined by the Meetings and Events Industry.
This class should be a requirement of all event management students, however this is
simply not practical due to the layout of this program. Due to the program size, we do not have
specific tracks with separate required courses, but rather have more informal focus areas.
Although the course is an elective, it provides a much-needed application of theoretical concepts
for students that want to go into this very practical hands-on field. Since that class is not
restricted to one event, students are able to experience multiple types of events for a variety of
community partners, which allows them to narrow in the field they wish to focus on.
For HRTM majors, this course could count as one of the required professional electives
for their degree. For Hospitality Management minors, this class would count as one of their two
professional elective options. For any major across the university this would count as an unrestricted elective.
The Students
The pre-requisites of this course were changed last year to add a junior standing
requirement. In previous years, sophomores were vocal about not feeling adequately prepared as
they had not taken enough coursework yet. Since this pre-requisite has gone into effect, the
majority of students enrolled in this course tend to be juniors, though all class levels and
graduate students are welcome as long as they meet the pre-requisite. While the majority tend to
be HRTM students, I have had students from Advertising/Public Relations, Marketing, Business,
Theatre, and others take this course before. The vast majority of students want to do something
with events in the future, whether they have had experience in the field or not.
This particular class had 12 students split into two groups. One group did operations for
the first event and marketing for the second event. The other group did the opposite. This way all
students would have experience with operations and marketing within events, and the groups
were small enough for everyone to be actively involved. The normal class size is approximately
18-20 students; this year the new pre-requisites went into effect which is estimated to impact
class size for the next two years.
Why this course?
At my previous university, I completed their version of the Peer Review of Teaching
Program in my Introduction to Events course and it was extremely helpful in re-thinking that
course. I still use many principles from the program in my current introduction course at UNL. I
wanted to take the HRTM 489 course through the UNL FIRST Program so that I could learn
how accurately evaluate and record effective teaching and learning in a lab-style course and their
impacts. In informal conversations, students always report a large amount of growth in selfconfidence, communication, sponsorships, and clarification on whether this career is right for
them or not. These are hard things to evaluate in traditional metrics and I would love to find a
way to measure these in a more formative assessment.
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Potential issues to address: The main pedagogical challenges that arise in this course are
that it is supposed to be student run. The point of this class is to allow students to make
decisions, experience structured-failure, and to help them learn from their mistakes. My role is
as a facilitator and to provide guidance. Sometimes this can lead students to feeling like they are
confused if there is no set plan on what to do each and every day with quizzes and exams like
other classes. If the elected student leaders are not strong, even with mentoring and coaching, it
can also lead to a less than ideal experience in the classroom for the other students. This can also
lead to varying quality of the experience for individual students between semesters.

Course Implementation
Teaching Methods
My role in this class is as a facilitator. The course is structured as an event management
firm would be. There are different area teams (operations and marketing). Each team has a group
manager. Each of the managers reports to an overall event student leader. Then, I am the event
leader’s boss. Therefore, there are three levels of accountability and responsibility. I meet with
the event leaders twice a week outside of class to discuss progress, timelines, any issues in their
groups, etc. Anyone who interviews for the class has the opportunity to step up to be a leader; the
majority of the students who step up tend to be people that have previous event management
experience or are truly motivated to make the best of their educational experience.
With this structure, my methods are about 75% reactive and 25% proactive. The first two
weeks the students spend a lot of time creating a master class timeline that guides the entire
course/event planning process. I spend the majority of my proactive time on this – I go over this
in-depth and then present to the class why adjustments should be made for certain items and
things they should think about that they may have missed. Then, for the rest of the semester I am
proactive with the leaders to stick to their timelines, create their agendas for class times, and lead
an efficient class period. Since every student had to successfully pass the prerequisite course,
which I also teach, they knew all the processes and the correct way to fill out the forms.
Grades are based on a variety of participation, quizzes, evaluations, and reflections. There
is a participation score that is assigned each week to each person. Although all work is assigned
to a group, each member of the group has to maintain personal accountability to make sure they
are contributing equally to the group and are a valued team member. It is up to each student to
demonstrate their performance to their leaders and to me. My role is to review the work, listen to
the leaders’ feedback about the work, and provide mentorship to the leaders in how to best
approach any difficult situation. There are many ways to do this, which depend on the topics and
issues we are faced with each week. Students must understand how their part fits into their group
and the class as a whole. We try to accomplish this by doing class reviews every three to four
classes. The event leaders lead this presentation.
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Other teaching methods include two quizzes, an event evaluation, leader evaluation, team
member evaluation, and a lot of reflection pieces. The quizzes are essential to make sure that
students know the basic information about the event to ensure they are representing the class,
event, and department accurately. Quiz questions include class and budget event specifics such
as date and time of event, cost of games, times that different functions open and close, check out
procedures, and website. The evaluations are very important to reveal what is going on behind
the scenes since I cannot be everywhere at once. The reflections are important for me to realize
what students are struggling with, what they find helpful, and what they are worried about.
One of the things that I hear most often from my students and colleagues is my ability to
create a classroom community. This is true in my small lab courses, but also in my large 100
person lecture courses. This is referenced in my student evaluations and student feedback.
Analysis of Student Learning
Advanced Event Operations is interesting for assessment. There are few graded
assignments, the vast majority of the class is weekly agendas and meeting these check-in points.
The class runs on an overall timeline and each group has specific items to complete each week.
Then, the group (operations/marketing) splits up the work into individual student assignments.
This is then turned in each week and feedback is given that the students need to incorporate. No
work is ever left at less than 100%, it is just done and redone and redone as much as it needs.
Therefore, the largest grade in this class is participation.
In terms of their weekly assignments, participation includes whether a part was
completed on time and accurately. The assignments will get reworked and redone and be
expanded upon until it is 100% complete. There is no “one and done” in this class – everything is
considered a working document. This is hard to measure in terms of showing high versus low
quality work since all of the products are at 100%. Since work is split up between students – no
two students are working on exactly the same thing for cross comparisons.
There are a few additional assignments in this course that are graded. These include two
quizzes, a manager evaluation, a team member evaluation, an event evaluation, and a midterm
and final in-class reflection assignment. All event-specific evaluations are completed within a
week after the event is completed. The students also complete an anonymous midterm and end of
semester feedback that I use to share out to the class and incorporate into future semesters
(Appendix D).
Quiz 1 and 2 are easy to quantify in terms of high/medium/low. They are quantitative
and measure facts and figures the students should know. Quiz 1 was on the basic principles of
the event such as date, location, website, etc. This is very important for the students to know and
get right because this is what they should be telling people when they are advertising their event.
If they get this information wrong, then they are telling people wrong things. Quiz 1 was
multiple choice with a total value of 25 points possible. Four out of the twelve students received
a perfect score. The low scores were 10 and then 15 respectively. Two people scored 18 and
three people scored 20. These can be seen in Appendix C.
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Quiz 2 occurred a week before the event and covered more in-depth operations. It was
also multiple choice with a total value of 25 points possible. Six of the students received a
perfect score. The lowest score was a 19 and the rest of the students received a 22 or 23. This
higher mean score was expected because it was core to their event. The student who received the
lowest score in Quiz 1 received a perfect score in Quiz 2. These can be seen in Appendix C.
The third piece that I chose to evaluate was event evaluations. This quality is evaluated
by the in-depth comments that the students made in each of the categories questioned about.
Although upon first inspection, this seems like a simple Likert scale evaluation – each student is
required to justify their score and this is a large part of the grading. This is an important
assignment for this class because it is an in-depth reflection by category of everything that
occurred. Reflecting on the students work and experience is integral to this class. The two that
were chosen as high quality submission talked about each score in depth. The two chosen as low
quality was one that did not even complete the different areas of justification and one that had
minimal justification with lots of “this was ok”, “this was good”. The two middle quality were
graded as such because they provided some justification but not depth. One of the students
commented on how “things could be better” but then never discussed what was wrong or how it
could have been better.
I have also chosen to include the Team Member Evaluations for one group. Similar to
the event evaluation, this is a reflection piece about their work before and during the auction and
their team member assessments. This is always very enlightening because the team can discuss
things that I do not see. Since this class is so small, I feel like I had good knowledge of
everything going on and for the most part that was revealed in this assessment. Similar to the
event evaluation, the assignment in and of itself is graded based on quality of the reflection, both
on themselves and justifying the scores for their team members. We only one “less than happy”
person this semester who was not contributing equally and not being collegial with their
teammates or the class, which can also be seen in both students peer feedback and in the one
negative feedback received from the student in my teacher evaluation. I included all four
members of that group. Even within this group, you can see the quality of low, mid, and high in
terms of the reflection part. These can be seen in Appendix C.
Event and Class Objectives
At the beginning of the semester, students had to define what success would be for this
event. The students came up with four SMART objectives to achieve for the event. If these
objectives were achieved, they could consider their event a success. These are included below.
A total event summary page is included in Appendix E – this summary page was given to the
students on the last day of class. This was a great teachable moment after the event. The lesson
was that just because the logistics were conducted without any major issues, this event still
would not have been considered successful by their definition. We talked through if the goals
were set too high, what could have been adjusted, what the students could have done differently,
and what they learned through this experience.
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Event objectives:
1. Reach 550 Facebook page likes by the event.
a. Midterm – 495
b. Final – 553
c. Result - SUCCESS
2. Increase twitter followers to at least 150 people by the event.
a. Midterm – 54
b. Final – 120
c. Result – GOAL NOT MET (possibly set too high)
3. Have an attendance of a minimum 100 people but no more than 200 people. (HRTM)
a. Midterm – 45
b. Final – 104
c. Result – SUCCESS
4. Have an attendance of a minimum 20 people but no more than 50 people. (Central
CHRIE)
a. Midterm – 6
b. Final – 27
c. Result – SUCCESS
Student Feedback
At the middle of the semester, I always ask students to fill out an anonymous review.
The questions on this include:
1. What are three things you do not like about this class that I cannot change?
(Examples such as time of class, east campus, etc)
2. What are three things you do not like about this class that I can change?
3. What are three things you like about this class?
4. Any other comments?
At the end of the semester I also ask students to fill out an anonymous review. The questions on
this include:
1. What are three things you do not like about this class that I can and should change for
the future?
2. What are three things that you like about this class that you would never change?
3. What will you tell your friends about this class?
4. When you reflect on the semester, what was the one thing you learned about yourself
and events that stuck out to you the most?
I have included all of the midterm evaluations since there was not a lot of information
provided outside of (N/A) (Appendix C). The summary of evaluations are below. The overall
comments for Question 1 included physical factors outside of my control (parking, east campus,
choice of coffee). I intentionally separated this question out from the things that students do not
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like that I could change because in the past I have received a lot of comments about things that
students do not like that were out of my control. Question 2 results were focused more on
relationships – with team members, the teacher, and the class. For Question 3, the majority of
students mentioned the way I set-up the class and my teaching style. This also included the real
life event planning experience within the class.
Things you do not like that I cannot change
(# represents the frequency of comments related to that topic)
4 – Class is on east campus
3 – The class time being first thing in the morning
2 – Starbucks in the east campus union/prices of Starbucks
2 - Want more time in class
2 – Want more than 2 classes per week
1 – Parking
1 – Depression
1 – Cost of Tuition
Things you do not like that I can change
(# represents the frequency of comments related to that topic)
6 – N/A
2 - Having action items when leaving class
1 - Having more professor check-ins
1 - More interactions between student leaders and groups
1 - Time allotment within class
1 - More time for homework deliverables

Things you like and don’t want me to change
(# represents the frequency of comments related to that topic)
10 – The way the class is set up/teaching style/me
3 – Hands-on/planning events
3 – Informal meetups at Starbucks before class
2 – My group
2 – Disney music during work time
1 – Having class time to work
1 - Meet the professor check-ins
1 – Small class setting
1 – Brainstorming sessions
1 – Using Google Drive
12

Reflections on the Course and the Portfolio Process
This has been such a rewarding semester in different areas. The adjustment of the course
calendar from syllabus feedback will be implemented in ALL of my capstone-style courses and
is a fantastic suggestion that will continue for years. I will look at implementing more concrete
progress markers around the midterm time period specifically for this course, especially prior to
and right after Spring Break.
In terms of reflecting on the course and course changes for the future, I would say that I
agree with the majority of the student’s comments provided in the feedback. I felt that
communication broke down at times between the groups and having the whole class together
more frequently would be beneficial. I will implement this in future semesters. I may also look
at the lecture and lab time period that several people mentioned – this could be a good structure
for this course. It is difficult to have such a short time period to do major projects.
Another potential change for this course will be the addition of another pre-requisite that
is currently in discussion in terms of adding an intermediate event course. The students could
have an additional events lecture course that will better prepare students in terms of expectations
and planning for events. This should help eliminate some of the confusion that students
experienced in this area because currently some of the coursework, such as the budget, do not
translate directly from the introduction class in which preliminary budgets assume some type of
income.
Although all links for mutual work spaces were made available to every student, since the
class did not use Canvas that much for this course – they could have been easily forgotten. Since
several students mentioned this, I will make sure to incorporate these and remind students more
frequently about them. Even though the timeline was widely available to everyone, several
students mentioned not knowing what was due and when. Although I do not want to hand hold
and set up calendar reminders, I will emphasize to the group leaders in future courses to include
a short term and long-term section on their agenda for key items. The portfolio process was very
rewarding and provided a great opportunity for me to reflect on my assignments and class
structure. This portfolio helped me think through all of these portions in unique ways.
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Appendix A
Syllabus

This syllabus is the handout that is used during class. It is presented as a
trifold brochure. It has all of the mandatory requirements as required by
the University of Nebraska. All additional suggested university verbiage
and resources are all included in the Canvas course and presented the
first week of class. These are fully accessible during the entire semester.
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HRTM 489

This class is different....
No books. No tests.

INSTRUCTOR

Real planning. Real events.

Dr. Kristin Malek - "Dr. K"

Real sponsors. Real audience.

202F Leverton Hall

ADVANCED
EVENT
OPERATIONS

DrKevents@unl.edu

There will be highs and lows.
There will be stress and calm.
There will be lifelong memories.

Class: Mon/Wed 9:30-10:45; HSB 121
Office Hours: Fri 9:00-11:00am online,
30 min before class, and by appt

PLAYER HANDBOOK

INSTRUCTIONS

COLLECT POINTS

LEVELING UP

Course Description: Students in this course will
design, plan, and execute events; apply design,

1st Event

Total points available: 600

marketing, and promotion tactics; identify and

Team Member Evaluation

20

secure sponsors; market to attendees, exhibitors,

Manager Evaluation

15

and other stakeholders.

Event Evaluation

15

'A' grade: 570-600 points

Participation

125

'A- grade: 540 - 569 points

Participation includes: Meeting deadlines,
professional communication, critical thinking,
maintaining a positive attitude with internal and
external stakeholders, effective time management,
and teamwork.
This course is based around planning and
executing events. Your attendance/participation at
your events is mandatory and required for

Level breakdowns:

'B+' grade: 510 to 539 points
2nd Event

'B' grade: 480 to 509 points

Team Member Evaluation

20

'C+' grade: 450 to 479 points

Manager Evaluation

15

'C' grade: 420 to 449 points

Event Evaluation

15

Participation

125

Notes for grading purposes:
All points shown for assignments are

Class Related Points

accomplishing the course objectives. Emails/letters

LinkedIn Assignment

5

will be written for your other teachers/work.

Class Attendance

110

Missing your events may result in an incomplete.

Final Portfolio

75

CEU Credits

60

maximum points, not guaranteed based
upon completion
If you are late for class, you will receive no
attendance points for that day

Essential days: November 3 and ______

No late assignments are accepted except

Course pre-requisites: HRTM 289

exceptions

with a university-approved excuse, no

Required materials for class: None

POLICIES
Accommodations for Students with Disabilities Policy: The University strives to make all learning
experiences as accessible as possible. If you anticipate or experience barriers based on your disability
(including mental health, chronic or temporary medical conditions), please let me know immediately so
that we can discuss options privately. To establish reasonable accommodations, I may request that you
register with Services for Students with Disabilities (SSD). If you are eligible for services and register with
their office, make arrangements with me as soon as possible to discuss your accommodations so they can
be implemented in a timely manner. SSD contact information: 117 Louise Pound Hall; 402-472-3787.
Academic Integrity Policy UNL Student Code of Conduct: Academic honesty is essential to the
existence and integrity of an academic institution. The responsibility for maintaining that integrity is
shared by all members of the academic community. To further serve this end, the University supports a
Student Code of Conduct which addresses the issue of academic dishonesty.

AND

PROCEDURES

Student Mental Health and Resources Counseling and Psychological Services (CAPS) has
psychologists and licensed mental health counselors who provide programs and services to UNL
students as well as outreach and education for faculty and staff. If a student tells you that they are
struggling or you notice a student is having problems, encourage them to call CAPS at 402-472-7450
(even after hours). If the situation is more urgent, you might decide to accompany the student to CAPS
(located inside the University Health Center). If the situation is an emergency, call the UNL police at
402-472-2222. If you’re not sure what to do, call CAPS directly and ask to talk to the Director, Dr.
Tricia Besett-Alesch, about your concerns.
Diversity & Inclusion: The University of Nebraska-Lincoln does not discriminate on the basis of race,
ethnicity, color, national origin, sex (including pregnancy), religion, age, disability, sexual orientation,
gender identity, genetic information, veteran status, marital status, and/or political affiliation.

COVID Risk Mitigation Policy: To protect the health and well-being of the University and wider
community, UNL has implemented a policy asking that all people, including students, faculty, and staff,
wear a face covering that covers the mouth and nose while on campus., regardless of vaccination
status. The classroom is a community, and as a community, we seek to maintain the health and safety
of all members by wearing face coverings when in the classroom. The College of Education and
Human Sciences supports UNL’s efforts to enhance the health and safety of our campus community
and requests that UNL faculty, staff, students, and visitors use a facial covering when indoors except
under specific conditions outlined in the COVID 19 face covering policy found at:
https://covid19.unl.edu/face-covering-policy. The full COVID policy can be found on Canvas.

Appendix B
Student Work Samples

As part of their industry conference, the students put together a
reflective journal for attendees to apply the information they learned
from the event. This journal was nearly 100 pages long and covered five
weeks of application. I have included week four here as a sample of
some of the printed work they completed together.
Please note, margins are adjusted for binding.
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WEEK 4:
LAYING THE
FOUNDATION

Sunday
When speaking on a topic such as integrity and
trustworthiness, what we are essentially forced to
do is take a look in the mirror and evaluate where
our true values lie - especially when it comes to
relationships and our interactions with others.
It is okay to think specifically of your own needs
within your relationships. Self-care is not selfish.
We all share common desires within our
relationships - with others and with ourselves.
To feel safe, to have a sense of identity, to feel the
freedom to express our needs and emotions, to act
spontaneously, and to have realistic limits.4.1
Not only must we work to identify these needs,
but we must express them in
an effective manner.

There is a huge difference between
needs versus wants, though they are often
mistaken for each other.
How are these two things different for you?

Think about your specific "wants" and "needs"
in a relationship. Write down any "wants" you
have on the left. Wants are things you would
love to have in a relationship but are things
that you can live without. On the right, fill out
your "needs." These are a necessity for you to
maintain a healthy relationship.

Monday
Friend, when you think of your daily connections
and interactions, I hope that you are left with a
smile on your face. May I remind you of your
worth and the strength you possess to be able to
get out of bed every day and make the impact that
you do. Impact might not be seen within your
semester, but your impact lasts a lifetime.
You are deserving of empathetic connection and
love. You are deserving of empowerment and
grace. It is my hope that these pages will lead you
to the starting place of where these relationships
can not only grow, but flourish.

Tell me about three of your most intimate and
vulnerable relationships (past or current).
This can be friends or families.
How did these relationships impact you?
How can you learn from them?

Relationships are all about give and take. We give
our love and receive love from others all the time.
What many people do not realize is that we often
speak love and receive love in different ways.
Take the Love Language Quiz to learn how you
best receive love. Think about how you tend to
speak love into others lives.

tuesday
Whether we admit it or not, comparison affects
our lives in one way or another. Physically,
mentally, financially... this thief of joy has the
habit of slipping its way into our thought
processes and diluting our ability to see the joy
and to choose joy.
Friend, how different would our lives look if we
made the conscious choice to celebrate our
differences rather than compare our assets?
What if we learned to shift our point of
comparison to create effective goals for ourselves
while continuing to uplift those around us?
This shift in thought requires practice. And more
practice. And accountability when times get hard.

What are your expectations of yourself?
Are they realistic?
How are you best held accountable for things
you need or want to do?

Set a goal.
Make the plan.
Tell your life team.
Get accountability.

Wednesday
As the new year approaches, the concept of
goals and resolutions seems to fill everyone's
mind What if our resolutions were actually
attainable? Setting goals helps to guide focus to
reach new motivations. Not only do goals
improve mental health, but they trigger new
behaviors that have the potential to be a
4.2
positive influence on our lives.
Specific, measurable, attainable, realistic, and
timely (SMART) are all factors that come
4.3
together to make goal setting effective.
When we think of our relationships, goal
setting could be considered unnecessary,
when in reality, goals around our relationships
just may be
what we
are in
desperate
need for.

Identify an area within your relationships
(with friends, family, or yourself) that you’d
like to improve. List specific goals you can
take to create that change.
Are they SMART goals?

Many of us live and die by our calendar.
If it's on the calendar - it gets done.
If it's not on the calendar - it does not get done.
How can you use your calendar to be effective
towards your relationship SMART goals?
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THURSDAY
When we take a step back and truly evaluate
who in our life pushes us toward greatness and
who constantly brings us down, it can be
overwhelmingly eye opening. Who we choose to
surround ourselves with is a direct reflection of
how much we value and love ourselves. Do you
have a healthy balance of letting people pour
into you as much as you pour into them? Is your
community healthy? Do you even have a
community? These are the questions we must
ask ourselves.
Connection is what fuels our sense of belonging,
which places more importance on the people we
choose to pour into us. There is a beauty in
reliance that forms
amazing partnerships
4.4
and bonds.

Setting boundaries around your relationship is
considered extremely healthy. Many hear about
boundaries when it comes to non-healthy
relationships, but this is healthy in good
relationships as well. In fact, research has
shown that this is one of the largest signs of
emotional intelligence. What boundaries could
you set in your own relationships?

There are all kinds of boundaries.
Creating clear boundaries in your life
can ease unnecessary stressors.
Recognizing your boundaries is an important
step in the right direction.

Friday
Our relationships can be considered a muscle
due to the exercise it takes in order to
maintain a healthy and strong status. We've
spoken before on intentionality. Here is where
it plays out once again.
When you look to the future, in your
professional life as much as your personal life,
how do your ideal relationships look? This is
where we can identify the action steps needed
to ensure that we will one day be engaging
within our most suitable community.

Reflect on your existing relationships within
your community and how they can be
strengthened in the future.
What can you do to help these relationships?
What can they do for you?

As folks grow older, often the statement is said
that it is hard to make new friends within the
community. This sometimes just takes a moment
of courage to say hello or pay a stranger a
compliment. This can blossom into an incredible
community relationship.

Saturday
As we close this week's chapter, let's do so in a
fashion of self-reflection. I've challenged you to
hopefully dig deeper than usual in multiple
capacities of your interactions and
responsibilities, and I hope I was able to assist
you in finding success in these areas, as much
as opportunities for growth.
When I write the words, "self-care", I hope a
middle-aged white woman with a face mask and
cucumbers over her eyes is not the only thing
that comes to mind. Although, yes, technically
that could be considered self-care, it is not the
only ideation for what self-care looks like.
Preserving and improving your own health is
dependent upon the individual, and therefore,
will vary from person to person.
With keeping your own personal
needs in mind, let's evaluate
what effective self-care looks
like for you.

How do you define self-care?
What kind of self-care do you currently practice?
Is it sufficient and effective?
What self-care would you like to start practicing?

The importance of your environment on your
mental health cannot be understated. There is
significant research on clutter versus cleanliness
and it's affect on the brain and body.

Appendix C
Midterm Evaluation - Informal
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Appendix D
Team Member Evaluations

I chose the group that had difficulties with one of their team member not
performing. Even when the team member was not participating, the
students in the group were able to express this with clear
communication, in a respectful manner, and accurately detail the
concerns they had. They took personal responsibility within scoring
themselves as well which is a sign of honesty within self-reflection.
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